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Mili frekventanti,

dostava sa vam do ruk ucebny zdroj k vzdelavaciemu programu Metodika vyucby anglického
Jjazyka na strednych skolach podla novych pedagogickych dokumentov. Tento program ino-
vaéného vzdelavania ugitelov anglického jazyka na strednych $kolach spiiia poziadavky za-
kladnych eurépskych dokumentov na vyucbu anglického jazyka schvalenych Radou Eurdpy
a celoslovenskych pedagogickych dokumentov na vyucbu anglického jazyka schvalenych
Ministerstvom Skolstva, vedy, vyskumu a Sportu Slovenskej republiky. Bol vytvoreny na za-
klade poziadaviek samotnych ucitelov, ktori sa chcu bezpecne orientovat’ v zdkladnych slo-
venskych pedagogickych dokumentoch a Vv Eurdpskych dokumentoch urcujucich stratégie
vyucby a ucenia sa cudzich jazykov a vo svojich ¢asovo-tematickych planoch chcu uplatio-
vat’ moderné didaktické metddy a pristupy. V predlozenom ucebnom zdroji najdete relevantné
informdcie 0 vzdelavacich Standardoch, o didaktickych metddach, formach prace so Ziakmi
a modernych pristupoch k vyucbe cudzieho jazyka, ktoré vam umoznia poznat’ a uplatiiovat’
najnovsie trendy vo vyucbe anglického jazyka vo vasej pedagogickej praxi. Vel'ka Cast’ tohto
ucebného zdroja je venovana inteligenciam, tzv. multiple intelligences a vyuzZitiu poznatkov
0 nich v eduka¢nom procese.

Prajeme vam vel’a ispechov vo vasSej naro¢nej praci ucitel’a anglického jazyka.

Autorka



1 VZDELAVACIE STANDARDY

Jednou z vyraznych zmien, ktoré st sucastou nového procesu vzdelavania, je doslednejsie

zameranie na vystup zo vzdelavania. Ddlezité je, aby bol jasne sformulovany vystup a zdo-

vodnené zaradenie obsahu vzdelavania. Je to Struktirovany opis sposobilosti. Vzdelavanie
je vtedy uspesné, ak vieme, k akym cielom podl'a poziadaviek maja ziaci dospiet’. Preto sa

v §tatnom vzdeldvacom programe (SVP) kladie doéraz na formulovanie poZiadaviek na vy-

stup z témy, z ro¢nika alebo celého stupia podPla charakteru predmetu.

U¢ivo je formulované v §tyroch kategoriach:

- faktudlne poznatky — zdkladny prvok poznania, aby ziaci dokazali odpovedat’ na otazky
ucitel'a a aby mohli riesit’ problémy, v pedagogickej terminoldgii st oznacované aj ako
,,zlak vie®,

- konceptudlne poznatky — vzajomné vztahy medzi poznatkami,

- procedurdlne poznatky — ako nie€o urobit, metédy skumania, stratégie cinnosti,
v pedagogickej terminologii si oznacované aj ako ,,ziak dokaze®,

- metakognitivne poznatky — kognicie vo v§eobecnosti.

Poziadavky na vystup su sformulované v &asti SVP s nazvom vzdeldvaci §tandard, ktory sa

sklada z dvoch ¢asti: obsahovy Standard a vykonovy Standard.

1.1 Obsahovy Standard

Obsahova ¢ast’ (,,ziak vie®) vzdelavacieho Standardu ur¢uje minimalny obsah vzdeldvania.
Jeho hlavnym cielom je zjednocovat’, koordinovat’, resp. zabezpecovat’ kompatibilitu mini-
malneho obsahu vzdelavania na vsetkych Skolach. Obsahovu Cast’ tvori ucivo, ktoré je vSet-

kymi Ziakmi osvojiteI’né.

Statny vzdelavaci program ISCED 3 — anglicky jazyk (vzdelivacia oblast Jazyk
a komunikécia), ktory je uréeny pre stredné Skoly vSetkych typov, obsahuje domény — oblasti
komunikacie, v ramci domén odporuca témy, podtémy a urcuje vybranu povinnu lexiku pre
komunika¢nt Groven B1 a B2. Toto penzum lexiky predstavuje minimum, na ktoré sa zame-
riavame pri testovani ziakov, avSak ucitelia prirodzene pracuju so Ziakmi s rozsirenou slovnou

zasobou  (http://www.statpedu.sk/files/documents/cielovepoziadavky/kcp_anglicky jazyk).



Poziadavky na osvojenie si slovnej zasoby vyplyvaju z kritérii na ovladanie cudzieho jazyka
na tychto trovniach vymedzenych v Spolo¢nom referencnom ramci pre jazyky

(http://www.statpedu.sk/buxus/docs/predmety/serrprejaz.pdf).

1.2 Vykonovy Standard

Vykonova ¢ast’ (,,ziak dokaze™) je formulacia vykonov, ktora urCuje, na akej rovni ma ziak
dané minimalne ucivo ovladat’ a co ma byt schopny vykonat’. Vykonovy Standard je formulo-
vany v podobe operacionalizovanych ciel'ov, to znamena, ze je uvadzany aktivnymi slove-
sami, tzv. can do, ktoré zaroven vyjadruju uroven osvojenia. Jednotlivé urovne vystupov su
zameran¢ na sposobilosti — to znamena kombinaciu vedomosti, zru¢nosti a schopnosti.

Urcéuju postupnost’ rozvijania poznavacich schopnosti: spoznat’ alebo znovu si vybavit’ in-
forméacie z dlhodobej pamiti, porozumiet’ a konstruovat, aplikovat’, analyzovat’, vyhodnoco-
vat’ a schopnost’ tvorit’.

Vo vSeobecnosti vykonovy Standard urcuje poziadavky na vystup z urcitého stupna vzdelania
a zaroven je poziadavkou na vstup na d’als$i stupenn vzdelania. Opisuje produkt vyucby, nie

proces.

ULOHA ¢&. 1
PreStudujte si dokument ISCED 3 pre anglicky jazyk tak, aby ste sa v nom vedeli bezpecne
orientovat’, aby ste si vedeli flexibilne najst’ potrebné informacie — ¢o majt vasi ziaci vediet

a ¢o maju byt’ schopni urobit’, dokézat’.


http://www.statpedu.sk/buxus/docs/predmety/serrprejaz.pdf

2 DIDAKTICKE METODY, FORMY PRACE
A PRISTUPY VO VYUCBE CUDZICH JAZYKOV

Nie je nasim cielom poskytnat frekventantom vyc¢erpavajucu vSeobecni schému
didaktickych a vyuCovacich metod, pristupov a foriem prace ucitela, ale pripomenut si
niekol’ko ¢leneni takychto metdd a opisat’ podrobnejSie tie z nich, ktoré st vhodné pre

ucitelov anglického jazyka.

CVICENIE & 1

1. Formou frontalnej diskusie hovorte o tom, ako pri vyucovani anglického jazyka vyuZzivate
rdzne postupy, metddy a formy prace v zavislosti od charakteru u¢ebného materialu.

2. Formou brainstormingu napiste na tabul'u/flipchart ¢o najviac nazvov efektivnych metod
a foriem prace, ako aj didaktickych pristupov ucitel'a anglického jazyka.

Ktor¢ z tychto metdd a foriem prace najCastejSie pouzivate a preco?

4. Ktoré z tychto metdd a foriem prace st vo vyucbe anglického jazyka najefektivnejSie pre
rozvoj jazykovych sposobilosti ziaka?

5. Ako by ste charakterizovali didaktické techniky? Ako sa liSia od didaktickych metod?
Mozno vyraz didaktické techniky povazovat’ za synonymum didaktickych foriem prace?
Diskutujte a potom si precitajte v prilohe A Cast, ktora sa venuje didaktickym technikdm
v primarnom a niz$om sekundarnom vzdelavani. Cim sa tieto techniky li§ia od tych, ktoré
vyuzivate vy vo vy$Som strednom vzdeldvani?

6. Kedy vyuzivame frontalne formy prace, skupinové formy prace a kedy je najefektivnejsSia
forma individualnej prace? Diskutujte a potom si precitajte v prilohe A cast, ktora sa
venuje didaktickym formam vzdelavania.

7. Pokuste sa suhrn nazvov na tabuli/flipcharte roz¢lenit’ na metddy a formy a naértnut’ taka
schému klasifikacie metdod a foriem prace, ako aj didaktickych pristupov ucitela
anglického jazyka, ktora by zohl'adiiovala vSetky alebo aspon vacSinu vami navrhnutych
metdd a foriem.

8. Prestudujte si celu prilohu A s nazvom Niektoré metody a formy prace uditel’'a cudzieho
jazyka, didaktické techniky a pristupy a doplite vami naértnutd schému o metody

a formy, na ktor¢ ste zabudli, ktoré vam chybaju.



9.

10.

2.1

Precitajte si v prilohe A cast’, ktord sa venuje projektovym metdédam, problémovym
uloham a préci na stanovistiach a opiSte konkrétne tlohy podobného charakteru, ktoré ste
zadali ziakom na hodinach anglického jazyka. Oceiite si navzajom origindlne myslienky
a pedagogické pristupy. Zapiste si nové napady a ziskajte nové podnety.

Ako by ste charakterizovali nasledujuce pristupy, metdédy a formy prace: Language port-
folio, Total physical response, Audio-lingual method, Grammar-translation method, Com-
petency-based language learning, Communicative language learning, Community lan-
guage learning, Learning by teaching, The silent learning, Content-based teaching, Task-
based teaching? Pouzivate tieto pristupy a metddy VO vasej praci so ziakmi? Podelte sa

so svojimi skusenost’ami s ostatnymi ucastnikmi vzdeldvania.

Organizacia vyucovacej hodiny

Kazda vyucovacia hodina anglického jazyka by mala byt zdrojom novych poznatkov.

Preditajte si citaty dvoch osobnosti, ktoré vyjadruji vztah K vzdelavaniu, k vyucovaniu

a uceniu sa ako nadobudaniu novych poznatkov. Pokuste sa im porozumiet’, v diskusii vyjad-

rite

svoj nazor na zaklade otazok pod citatmi v ulohe ¢. 2.

"Personally I'm always ready to learn, although I do not always like being taught.”
Winston Churchill

"Knowledge speaks, Wisdom listens."

Jim

mi Hendrix

ULOHA &.2

Odpovedzte na otazky a diskutujte formou frontalneho rozhovoru o vyuébe predmetov kedysi

a dnes, o vyucovani a uceni sa, o vyucovacich metdédach vseobecne, o formach nadobudania

novych poznatkov Ziakmi, o narokoch ucitel'ov a ocakavaniach Ziakov.

1.

Kto bol Winston Churchil, aké postavenie v spolo¢nosti dosiahol a aké mal vol'ové vlast-
nosti?
Co je hlavnou myslienkou citatu Winstona Churchila a aky je va$ nazor, vychadzajiic

Z vlastnych osobnych skuisenosti?



3. Plati nazor Winstona Churchila aj dnes, v Case informatizacie, v Case, ked sa klasicka
vyucba meni na modernd, zalozeni v mnohych predmetoch skoér na stratégiach
nadobudania poznatkov ako na priamom nadobudani poznatkov?

4. Kto bol Jimmi Hendrix a ¢o vyjadruje jeho citat?

5. Suhlasite so slovami Jimmiho Hendrixa? V akych situaciach sa da aplikovat’ jeho vyrok?

Kedy je lepSie mlcat’ a iba pocuvat’?
2.1.1 Klasicka vyucovacia hodina

Jednotlivymi zlozkami osnovy klasickej vyuc€ovacej hodiny su napriklad registracia pritom-
nych ziakov, organizacné pokyny, vyklad nového uciva, precvicovanie, opakovanie
a upevnovanie/fixacia ziskanych poznatkov, pouzitie osvojenych vedomosti pri rieSeni prob-
Iémovych tloh, systematizacia ucebného materialu, preverovanie uciva, zadavanie iloh na

domacu pripravu atd’.

ULOHA ¢&. 3
Diskutujte v skupinach, ¢im sa vyznacuje klasickd vyucovacia hodina, aké st jej
charakteristické znaky a akym spdsobom sa snazite ozivit’ priebeh vyucovacej hodiny, aby ste

sa vyhli stereotypnym postupom.

CVICENIE &. 2

Precitajte si priklad klasického postupu ucitela anglického jazyka a porovnajte ho s vasimi
pristupmi a postupmi:

1. Pozdrav, zapis uciva a chybajucich ziakov do triednej knihy.

2. Opakovanie predchadzajuceho uciva.

3. Oznamenie témy vyucovacej hodiny. Kratky motiva¢ny rozhovor so Ziakmi.

4. Vyklad nového uciva.

5. Préca s ucebnicou, pisanie pozndmok.

6. Zadanie domacej ulohy.

Formou frontdlnej diskusie hovorte o rdéznych postupoch/struktirach/osnovach vasich
vyucovacich hodin, zamyslite sa nad tym, aké metddy a formy prace vyuZivate v zavislosti od

charakteru ué¢ebného materialu.



2.1.2 Nové pristupy k vyucovacej hodine

Utastnikom seminara Amazing Minds v Oxforde v r. 2010 lektori poniikli niekol’ko stratégii,
postupov a pristupov:

Ingredients for effective teaching

Welcome everybody.

Establish rapport (sulad, dobry vztah, spriaznenost’).

Eye-contact is important.

Each teacher should be a sensitive and empathetic listener.

Ako by ste na zaklade tychto ,,ingrediencii® zmenili 1. bod klasickej vyucovacej hodiny?
Conditions for helping young learners to learn

According to Carol Read (2003), who proposes some of the optimal conditions for helping
young learners to learn, learning should be natural, interesting and enjoyable, relevant — con-
textualized and part of a real event. Learning should be social and should have a purpose for
the child. Learning should build on things the child knows and should make sense to the child.
The child should be challenged appropriately and should wish to learn new things. Learning
should be memorable, multi-sensory and part of a coherent whole. Learning should be active
and experiential and take account of multiple intelligencies. The learning atmosphere should
be relaxed and warm. The child should have a sense of achievement and success.

Daju sa tieto tvrdenia aplikovat’ i na vyucbu vo vysSom sekundarnom vzdelavani? Ako by ste
na zéklade tychto poznatkov zmenili 3. a 4. bod klasickej vyuc¢ovacej hodiny?

Seven R-s of Carol Read

Carol Read (2005) also suggests that the 7 R-s provide an integrated framework for mana-
ging children positively and create a happy working environment:

Relationships — creating and maintaining a positive relationship with learners is at the heart
of establishing a happy learning environment.

Rules (contract) — establish a limited number of rules and make sure they are clear, as well as
the reasons for having them.

Routines — make classroom routines clear to everyone: what is expected of them and what
they should do.

Rights and Responsibilities — although these may not be stated explicitly with very young
learners, teachers can model through their own actions which of these they value.

Respect — pupils who are treated respectfully by the teacher will respond in a similar way to

the teacher.

10



Rewards — every child should be awarded!

Ucitel’ priebezne vyuziva i motivacné metddy, akymi st pochvala a povzbudenie. Povzbude-
nie nemusi byt’ slovné a priame, ziakov povzbudzujeme i nasim hodnotenim ich vykonov.
Ozvlastnenie klasickej vyucovacj hodiny dosiahneme i malou zmenou usporiadania lavic
v triede — do kruhu, do tvaru podkovy, zoskupenim lavic do réznych ttvarov atd’. v zavislosti

od ucebného materialu a pouzitych metdd a foriem prace so ziakmi.

2.1.3 Motivacia ziakov, ktori maju pocit, Ze sa tazko ucia cudzi jazyk a nezvladaju ucivo

Precitajte si navod, ktory poskytli britski lektori ucastnikom seminara Amazing Minds
v Oxforde v r. 2010:

When do pupils feel that they failed? How can a teacher stop pupils to think they are failing?

e [I’ll show them what I’m able to do, what I can do or what somebody can do

e then I tell them they will manage it when they obey the instructions and practice properly
e then | start practicing the 1-st step with them.

Let’s have a look if the process of learning a language can have some similar features to the
process of learning juggling. At the beginning it is important to tell people (if they are clum-
sy) that they’ve made some progress and that they will certainly manage it when they practice
sufficiently.

Teraz si precitajte, akym sposobom lektori zacali vyucbu metodiky anglického jazyka na
tomto seminari pre cca 40 ucitelov z celého sveta:

Lektori zabezpecili pre vsetkych ucastnikov tri mikké lopticky na Zonglovanie. Ucitelia
anglického jazyka si najskor mysleli, Ze ide o akusi formu relaxu, a ¢udovali sa, Ze by mali
relaxovat’ hned’ v tvode 3-dilového seminara. Pod vedenim lektorov vySli vSetci na dvor
a vytvorili velky kruh. Lektori boli v strede kruhu a pokusali sa vysvetlit’ ucitelom, ako sa
zongluje s troma lopti¢kami naraz.

Ked’ priSla faza nacviku, takmer nikto nedokézal urobit’ to, o chceli lektori. Lektori prerusili
nacvik a znova vysvetlovali postup pri zonglovani. Pri druhom nécviku sa uz niekol'kym
ucitel'om podarilo Zonglovat’ s troma loptickami, ale iba chvil'u.

Zrazu zacal jeden muz v kruhu Zonglovat’ ako profesiondl. VSetci sa zastavili a s adivom ho
pozorovali. Potom zacal Zonglovat’ d’alsi profesional oproti tomu prvému. Na prvy pohl'ad
bolo jasné, Ze to nie su ucitelia, ale profesionalni zongléri, ktori zacali rozpravat’ ucitel'om
anglického jazyka, ako sa treba ucit’ Zonglovat. Najprv s jednou lopti¢kou — to iSlo kazdému,
pretoze kazdé dieta sa hrava s loptou a v dospelosti sa takmer kazdy rodi¢ hrava s loptou
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so svojimi detmi. Potom s dvoma lopticCkami — to uz chcelo tréning, ale pod vedenim
profesiondlov to ucitelia ako-tak zvladli. Potom priSla poslednd faza — tréning s troma
loptickami. Vyzadovalo si to vel'a Gsilia, vela trpezlivosti a najmé vole naucit’ sa robit’ nieco
nové.

Nie kazdy z ulitel'ov sa to naucil. Niektori boli neSikovni a lopticky im stale padali. Niektori
dokdzali chvil'u udrzat’ lopticky vo vzduchu a mali z toho radost’. Nikdy by neverili, Ze sa
dokézu naucit’ Zonglovat’. Niektori ucitelia podali pri ukédzkach zonglovania skvelé vykony —
dokazali udrzat’ lopticky vo vzduchu pomerne dlho. Boli taki naradosteni z Uspechu
a pochvalnych slov ostatnych, Ze cez d’alSiu prestavku isli znova na dvor a znova sa pokusali

zonglovat'.

Na zaver bola nadhernd a ocarujuca prehliadka Zonglovania profesiondlov — S troma,
so Styrmi, s piatimi a Siestimi loptickami. Lopticky lietali vzduchom a vytvarali nadherné
obrazce. Elegantnymi pohybmi, s I'ahkostou a evidentnou pohodou, Si zacali profesionali
hadzat’ lopti¢ky navzdjom, otac€ali sa chrbtom k prudu padajicich lopticiek, robili pritom
drepy, tancovali... Vsetci ucitelia ich pozorovali so zatajenym dychom - aj ti, ktorych

zonglovanie nikdy nezaujimalo.

Naucit’ sa hovorit’ v cudzom jazyku a naucit’ sa zonglovat’ st dva vel'mi odlisné procesy. A
predsa maju vel'a spolocného. Pokuste sa najst’ v metodike ucenia sa zonglovat’ a v metodike
ucenia sa cudzi jazyk paralely. Diskutujte o nich.

Dostali ste v priebehu diskusie napad, ako zmenit 2., 3. a 4. bod klasickej vyucovacej hodiny?

12



2.1.4 Postoje, pristupy Ziakov a uclitel’ov (attitudes)

Vsetko sa nam moze podarit, ak to naozaj chceme. Ti, ktori ndm hovoria, Ze nieco
nedokaZeme, ndm beru tuZzby, sny a motivaciu. Slovo uditel’a, ktory ovlada metodiku svojho
predmetu, ma vel’kd motivaénu silu a touto silou pdsobi vo vyucovacom procese na ziaka.
Skuseni metodici a experti na vyucbu cudzich jazykov zdoéraznuju aj silu samotného postoja

ziaka k u¢ebnému materialu.

ULOHA ¢&. 4
Precitajte si pribeh, najdite paralely v metodike vyucby anglického jazyka a diskutujte o nich.
Aké dalsie priklady silnej vole vas samotnych alebo vasich ziakov mozete uviest’ zo svojej

praxe?

OPTIMISM AND POSITIVE ATTITUDE
There was a group of little frogs which wanted to compete.

The task at the race was very hard: to reach the top of a very high tower.
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A lot of spectators came to see an attraction. They have never seen frogs climbing the tower
before. They also wanted to encourage little frogs — competitors.

The competition has started...

Nobody from the audience believed that some of the little frogs might be successful and climb
the tower and reach the top of it.

They said:

"Oh, it’s too demanding, strenuous and laborious! They’ll never achieve it!"

Or:

"They can’t manage it, because the tower is too high!"

And really, some of the little frogs started to leave behind... with the exception of the one,
which was climbing up and up...

Spectators yelled:

"It’s too tiring and hard! Nobody will reach the top!"

Gradually one frog after another were leaving behind. They weren’t able to finish the race.
The one frog went on persistently and tirelessly. It didn’t want to give it up!

Finally everybody gave the race up except of the one little frog, which was so ambitious that

it climbed the tower and reached its top!

The rest of the frogs and spectators themselves wanted to know how it managed to do that
impossible thing and finish the race.

One of the spectators came to the little frog and asked where it could get so much strength
from to reach the top of the tower.

And then it became apparent and clear that the winner is deaf!

What is the moral of this story?

Never listen to people who have negative or pesimistic attitude to your ambitions and wishes!
Another moral of this story:

Always remember that you hear the vibrant words, because all you hear or read words will
affect your behavior. So, always maintain a positive, optimistic attitude!

The most important is:
When someone tells you that your dreams can come true, you have to become deaf to those
who look at the issue negatively and pessimistically, because they will crush your heart and

hope and the best dreams! You should always think: | can do it!
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2.1.5 Domaca uloha

ULOHA &. 5

Pokuste sa doplnit’ nasledujiice vyroky — vyjadrite, Comu sa venuju ziaci pri pisani domadce;j

ulohy. Prva vypoved’ je doplnend ako vzor.

The average student spends 45 minutes doing assessment:

10 minutes looking at the assessment,

20 minutes ...

10 minutes ...

5 minutes ...

Doplnené vyroky najdete v prilohe B. Precitajte si ich a diskutujte:

1.
2.

Aky vyznam prikladate zadavaniu domacich tiloh a domacej pripravy?

Ako casto, akym sposobom a kedy v ramci vyucovacej hodiny zadavate ziakom domacu
ulohu?

Je spravne a efektivne zadavat domdcu ulohu vzdy na konci vyucovacej hodiny?
S akym zamerom takto zaddvame ulohy — aby ziaci nezabudli?

Ako casto je vasim cielom pri zadavani domécej pripravy ziakom iba uSetrit' ¢as na
nasledujucej hodine (napr. zadate Ziakom, aby si precitali ¢lanok, o ktorom budete hovorit
na d’alSej vyucovacej hodine)?

Povedzte, akii domécu ulohu ste zadali Ziakom naposledy, ¢o bolo vaSim cielom (aby sa
ziaci naucili..., aby si Zziaci precvi€ili..., aby si Ziaci uvedomili...), aké boli vase
ocakavania (vSetci ziaci si ulohu urobia, vacsSina ziakov si tllohu urobi, ziaci sa naucia...,
ziaci si precvicia... a budem s nimi moct’ d’alej pracovat’, Ziaci si uvedomia...), ako sa

vase predpoklady a ocakavania naplnili a ako ste domacu pripravu ziakov d’alej vyuzili.
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3 MULTIPLE INTELLIGENCES

CVICENIE & 3

Precitajte si slova znameho amerického psycholdga a sociologa, ktory sa zaoberal §tylmi uce-
nia a svoju tedriu rozvinul do d’alsej oblasti — skumal r6zne druhy inteligencii.

"1 want my children to understand the world, but not just because the world is fascinating and
the human mind is curious. | want them to understand it so that they will be able to make it
a better place. An important part of that understanding is knowing who we are and what we
cando..."

1. Co podra vas citat vyjadruje? Co je jeho hlavnou myslienkou?

2. Poznate autora tohto citatu? Co o fiom viete?

3. Precitajte si zakladné informécie o zivote a diele Howarda Gardnera v prilohe C.

4. Potom si presStudujte charakteristiku a teoretické vychodiskd Gardnerovych poévodnych

siedmich inteligencii v ¢lanku 3.1.

3.1 Gardner’s seven intelligences

What is intelligence? What does it mean to be smart? The traditional view of intelligence is
that it is something we were born with, we can't change it, and that some tests exist which can
tell us how smart we are. The theory of multiple intelligences challenges this view.

In 1983, Howard Gardner, the creator of the Multiple Intelligences Theory, suggested that all
individuals have personal intelligence profiles that consist of combinations of seven different
intelligence types (Gardner 1983). Such profiles differ to various degrees from person to per-
son, and it is probably rare for anyone to have only one predominating intelligence type.
Gardner’s original list contained verbal-linguistic, mathematical-logical, visual-spatial, bod-
ily-kinesthetic, musical-rhythmic, interpersonal and intrapersonal intelligence types, and in
1997 he added the eighth intelligence type to the list, that of naturalistic intelligence. Two
years later he introduced the ninth type, an existentialist intelligence, and at the same time
discussed the possibilities of two or three additional ones (Gardner 1999). He has also consi-

dered moral intelligence, but does not find sufficient evidence for it.
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Gardner believes that each intelligence has a unique biological basis and a distinct course of
development. At the same time, he emphasizes that a lengthy process of education is required
to transform any raw potential into a mature social role.

The theory of multiple intelligences was proposed by Howard Gardner in 1983 to analyse
and better describe the concept of intelligence. The theory also addresses the question whether
traditional 1Q tests are truly scientific.

Gardner argues that the concept of intelligence as traditionally defined in psychometrics (1Q
tests) does not sufficiently describe the wide variety of cognitive abilities humans display.
For example, the theory states that a child who learns to multiply easily is not necessarily
more intelligent than a child who has stronger skills in another kind of intelligence. Deeper
understanding of process of multiplication can result in what looks like slowness. Child who
quickly memorizes the multiplication table despite a less detailed understanding of the

process of multiplication might be considered to be cleverer, more intelligent.

3.2 How many intelligences do we recognize?

In spite of the fact, that Gardner's original list included seven intelligences, up to now there
have been accepted nine basic types of intelligence without claiming that this is a complete
list. The theory's nine currently accepted intelligences are:

o Verbal-Linguistic

e Logical-Mathematical

e Visual-Spatial

o Bodily-Kinesthetic

e Musical-Rhythmic

e Interpersonal

e Intrapersonal

o Naturalistic

o Existential
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3.2.1 Characteristics of different intelligence types

ULOHA&. 6

Prestudujte si pozorne charakteristiky deviatich druhov inteligencii. Pracujte v Styroch skupi-
nach: vyberte si po dva druhy inteligencii tak, aby ste spolu mohli diskutovat’ o vSetkych de-
viatich (jedna skupina si vyberie tri druhy inteligencii, odpora¢ame kombinaciu musical-
rhythmic, naturalistic and existential). Pokuste sa vytvorit’ pre kazdy typ inteligencie zoznam
povolani, v ktorych by mohol byt tento typ inteligencie cestou k aspechu. Potom si porovnaj-
te vase odpovede s odpoved’ami v prilohe D.

Verbal-Linguistic Intelligence

This area has to do with words, spoken or written. People with high verbal-linguistic intelli-
gence display a facility with words and languages. They are typically good at reading, writing,
telling stories and memorizing words along with dates. They tend to learn best by reading,
taking notes, listening to lectures, and discussion and debate. They learn foreign languages
very easily as they have high verbal memory and recall, and an ability to understand and ma-
nipulate syntax and structure.

Linguistic intelligence involves sensitivity to spoken and written language, the ability to learn
languages, and the capacity to use language to accomplish certain goals. This intelligence
includes the ability to effectively use language to express oneself rhetorically or poetically;
and language as a means to remember information. Writers, poets, lawyers and speakers are
among those that Howard Gardner sees as having high linguistic intelligence.
Logical-Mathematical Intelligence

This area has to do with logic, abstractions, reasoning, and numbers. While it is often assumed
that those with this intelligence naturally excel in mathematics, chess, computer programming
and other logical or numerical activities, a more accurate definition places less emphasis on
traditional mathematical ability and more on reasoning capabilities, abstract patterns of re-
cognition, scientific thinking and investigation. It correlates strongly with traditional concepts
of "intelligence" or 1Q.

Logical-mathematical intelligence consists of the capacity to analyze problems logically, car-
ry out mathematical operations, and investigate issues scientifically. In Howard Gardner's
words, it entails the ability to detect patterns, reason deductively and think logically. This in-

telligence is most often associated with scientific and mathematical thinking.
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Visual-Spatial Intelligence

This area deals with spatial judgment and the ability to visualize things. Spatial intelligence
involves the potential to recognize and use the patterns of wide space and more confined are-
as.

Bodily-Kinesthetic Intelligence

The core elements of the bodily-kinesthetic intelligence are control of one's bodily motions
and the capacity to handle objects skillfully. This intelligence also includes a sense of timing,
a clear sense of the goal of a physical action. People who have bodily-kinesthetic intelligence
should learn better by involving muscular movement (e.g. getting up and moving around into
the learning experience), and are generally good at physical activities such as sports or dance.
They may enjoy acting or performing, and in general they are good at building and making
things. They often learn best by doing something physically, rather than by reading or hearing
about it. Those with strong bodily-kinesthetic intelligence seem to use what might be termed
muscle memory — they remember things through their body.

Bodily-kinesthetic intelligence entails the potential of using one's whole body or parts of the
body to solve problems. It is the ability to use mental abilities to coordinate bodily move-
ments. Howard Gardner sees mental and physical activity as related.

Musical-Rhythmic Intelligence

This area has to do with sensitivity to sounds, rhythms, tones and music. People with a high
musical intelligence normally have good or even absolute pitch and are able to sing, play mu-
sical instruments, and compose music. Language skills are typically highly developed. Lear-
ners like using songs or rhythms to learn languages.

Musical intelligence involves skill in the performance, composition, and appreciation of mu-
sical patterns. It encompasses the capacity to recognize and compose musical pitches, tones,
and rhythms. According to Howard Gardner musical intelligence runs in an almost structural
parallel to linguistic intelligence.

Interpersonal Intelligence

This area has to do with interaction with others. In theory, people who have a high interperso-
nal intelligence tend to be extroverts, characterized by their sensitivity to others' moods, fee-
lings, temperaments and motivations, and their ability to cooperate in order to work as part of
a group. They communicate effectively and may be either leaders or followers. They typically
learn best by working with others and often enjoy discussion and debate.

Interpersonal intelligence is concerned with the capacity to understand the intentions, motiva-

tions and desires of other people. It allows people to work effectively with others. Educators,
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salespeople, religious and political leaders and counsellors all need a well-developed interper-
sonal intelligence.

Intrapersonal Intelligence

This area has to do with introspective and self-reflective capacities. People with intrapersonal
intelligence are intuitive and typically introverted. They are skillful at deciphering their own
feelings and motivations. This refers to having a deep understanding of the self; what are your
strengths/weaknesses, what makes you unique, you can predict your own reactions/emotions.
People with intrapersonal intelligence also prefer to work alone.

Intrapersonal intelligence entails the capacity to understand oneself, to appreciate one's fee-
lings, fears and motivations. In Howard Gardner’s view it involves having an effective wor-
king model of ourselves, and to be able to use such information to regulate our lives.
Naturalistic Intelligence

This area has to do with nature, animals, natural surroundings.

Existential Intelligence

Ability to contemplate phenomena or questions beyond sensory data, such as the infinite.

3.2.2 Characteristics of learners representing different intelligence types
(according to Gardner 1983, 1993, 1999 and Berman 1998, 2001)

Verbal-linguistic learners enjoy expressing themselves orally and in writing and love word-
play, riddles and listening to stories.

Mathematical-logical learners display an aptitude for numbers, reasoning and problem solv-
ing.

Visual-spatial learners tend to think in pictures and mental images and enjoy illustrations,
charts, tables and maps.

Bodily-kinesthetic learners experience learning best through various kinds of movement.
Musical-rhythmic learners learn best through songs, patterns, rhythms and musical expres-
sion.

Intrapersonal learners are reflective and intuitive about how and what they learn.
Interpersonal learners like to interact with others and learn best in groups or with a partner.
Naturalist learners love the outdoors and enjoy classifying and categorising activities.
Existentialist learners, finally, are concerned with philosophical issues such as the status of

mankind in relation to universal existence.
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3.3 Use of the theory of different intelligences in education

The theory of multiple intelligences has found a ready audience amongst educationalists. We
can use our knowledge of the different types of intelligence as effective tools in planning our
lessons. By including activities to reach different intelligences, we can be sure that our lessons
are balanced, and that all of our students have an equal chance to master new language. This
doesn't mean that every language item needs to be taught seven, eight or nine ways. It's
enough to remember that language can be taught in more than one way. There are things that
our students need to know in order to be successful speakers and readers and writers and lis-
teners of English, and we have to be imaginative and persistent in helping them understand
these things better.

"If there is anything that we wish to change in the child, we should first examine it and see
whether it is not something that could better be changed in ourselves."

(Carl Jung, 1875 — 1961, Swiss psychiatrist and humanist, written in 1932)

Howard Gardner's work around multiple intelligences has had a profound impact on thinking
and practice in education — especially in the United States. Of the schools implementing
Gardner's theory, the most well-known is New City School, in St. Louis, Missouri, which has
been using the theory since 1988. The school's teachers have produced two books for tea-
chers, Celebrating Multiple Intelligences and Succeeding With Multiple Intelligences and the
principal, Thomas Hoerr, has written Becoming a Multiple Intelligences School as well as
many articles on the practical applications of the theory. The school has also hosted four con-
ferences, each attracting over 200 educators from around the world and remains a valuable

resource for teachers interested in implementing the theory in their own classrooms.

3.3.1 What activities might ‘'smart Kids' enjoy?

Traditionally, schools have emphasized the development of logical intelligence and linguistic
intelligence (mainly in reading and writing). 1Q tests focus mostly on logical and linguistic
intelligence as well. While many students function well in this environment, there are those
who do not. Gardner's theory argues that students will be more capable when teachers use
different methodologies, exercises and activities to reach all students, not just those who excel

at linguistic and logical intelligence.
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"Word Smart™ (linguistic) kids might enjoy:

writing letters, poems, stories or descriptions; leading an oral discussion or debate; creating
audio tapes; giving an oral presentation; writing or giving a news report; developing questions
for an interview, conducting an interview; presenting a radio drama; creating a slogan; kee-
ping a journal or diary; creating a word game on particular topic; doing storytelling or writing
all types of humour/jokes.

Suggestions for suitable project work:

Create your English Language Portfolio; Compare/Discuss a Story; Conduct an Interview;
Create a Booklet; Create a Slogan; Develop a Dictionary of new terms; Develop a Petition;
Lead a Class Discussion; Lead a Press Conference; Participate in a Debate; Write and/or Tell
a Story; Write a creative Advertisement; Write a Poem; Write a Script to a TV Production;

Write Text for a Power Point Presentation; Write Text for a Web page.

"Math Smart™ kids (hnumber/reasoning smart, logical-mathematical) might enjoy:

listing or organizing facts, using deductive reasoning skills, using abstract symbols and for-
mulas, solving logic and/or story problems, analyzing data, using graphic organizers, working
with number sequences, computing or calculating, deciphering codes, creating or finding pat-
terns, hypothesizing/conducting an experiment.

Suggestions for suitable project work:

Categorize Information and facts about particular topic; Compare and/or contrast a topic using
Graphs; Create a Venn Diagram; Create and conduct an Experiment; Create Word Puzzles for
classmates; Create a Timeline; Make a Calendar related to particular topic; Develop a Fact
file; Develop and Present a Database; Develop a Game about particular topic; Develop a Me-
mory System based on numbers/patterns; Interpret data from particular topic area; Keep
a Journal on particular topic; Produce a Document in Excel; Write a computer program or

modify an existing one; Use deductive reasoning skills; Write a Poem or an Essay.

"Music Smart™ kids might enjoy:

writing or singing a song, developing and/or using rhythmic patterns as learning aids, compo-
sing a melody, changing the words to a song, finding song titles that help explain content,
creating a musical game, using musical vocabulary as metaphors, creating, designing, and
building a musical instrument, incorporating environmental sounds into a project or presenta-

tion.
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Suggestions for suitable project work:

Change words to an existing song so that it teaches something about particular topic; Create a
Musical Game; Create a Radio Program; Make an Audio Tape; Sing or Rap a song that expla-
ins particular topic; Write a short musical about particular topic; Write song lyrics for your

content area.

"Art Smart" kids might enjoy:

creating charts, posters, graphs, or diagrams; creating a Web page or PowerPoint project; ma-
king a videotape or film; creating pie charts, bar graphs, etc.; making a photo album; creating
a collage; making a mobile or sculpture; designing a mindmap; making a map; using colours

and shapes; understanding colour schemes; pretending to be someone else, or something else.

"Body Smart" kids (bodily-kinesthetic) might enjoy:

creating a dance or movement sequence, role playing, using physical gestures to communicate
an idea, performing a skit or play, performing a pantomime, performing Martial Arts, building
a model, making a board or floor game, putting together a puzzle, demonstrating sports ga-

mes.

"People Smart' Kkids (interpersonal) might enjoy:

giving feedback to the teacher or to classmates, intuiting other's feelings/motives, empathy
practices, person-to-person communication, cooperative learning strategies, collaborative ski-
IlIs, receiving feedback, group projects, creating group rules, teaching someone else something
new, learning other points of view from someone outside of school, acting in a play or simula-
tion, conducting an interview.

Suggestions for suitable project work:

Use email to contact, Contact group members via email; Conduct/Lead a Press Conference;
Create Classroom Learning Centers; Create a Culture programe; Develop and Implement

Group Rules; Run a Debate; Solve a problem with a partner; Use Conflict Management skills.

""Self Smart™ Kkids (intrapersonal) might enjoy:
Keeping a journal or diary, setting short/long-term goals, learning why and how the content
under study is important in real life, describing his/her feelings about a subject, evaluating

his/her own work, describing his/her personal strengths, carrying out an independent project,
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writing or drawing a personal history of his/her work, creating his/her own schedule and envi-
ronment for completing class work, having silent reflection time, using metacognition techni-
ques, using focusing and/or concentration skills, using higher-order reasoning skills.
Suggestions for suitable project work:

Create your English Language Portfolio; Create a Bulletin Board, Create a Comic Strip, Crea-
te a timeline, Describe qualities you have that would help you to do something; Explain why
you want to study something; Evaluate your own work on a topic; Explore Career Opportuni-
ties in the field of a topic; Pretend you are somebody else; Set a Goal for yourself; Work on

a problem by yourself; Write a Journal about...

ULOHA &.7

Pracujte v povodnych Styroch skupinach ako pri tlohe 3. V ¢lanku 3.3.1. sa zamerajte na akti-
vity, ktoré radi robia ziaci s vami vybranymi inteligenciami. Pokuste sa vytvorit’ prehl'adnt
tabulku charakteristik, obl'ibenych ¢innosti a navrhov projektovej prace/zadania na domacu
pripravu pre vasich konkrétnych ziakov.

Navrh takejto tabulky ndjdete v prilohe E — dopliite ju. Citite sa touto tlohou motivovani?
Ktora kategoria ziakov (people smart, nature smart, visual/picture smart, body smart atd’.) by

sa potesila?

3.3.2 Some examples of activities within some kinds of intelligences in Slovak

and English languages

Combined activities for pupils of mainly Mathematical-Logical Intelligence

Example on generalization: What does this list refer to? Complete the list.

The Louvre (Mona Lisa)
Times Square

Las Ramblas, Spain
Statue of Liberty
Spanish Steps, Rome
The White House

The Pyramids in Egypt

© N o g B~ D
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Ask challenging questions.
- Which country has the lowest rate of child births?

- How many seconds is there in a year?

Urcite ste sa stretli s enumeraciou akéhokol'vek druhu, ktora vyjadrovala akusi pravidelnost’,
logicku naslednost’, zosuvztaznenie ¢i prekvapivy prvok ndhody. Takéto zistenia sa casto
vyuzivaju ako ret'azové Zelanie $t’astia alebo bohatstva, napr.:

1. An interesting fact about August 2010: it has 5 Sundays, 5 Mondays and 5 Tuesdays, all
in one month. It happens once in 823 years. These are money bags. Pass them to 8 good
people and money will appear in 4 days. Based on Chinese Fengshui.

2. Zaujimavy fakt o oktobri 2010: tento mesiac je neobycajny, ma 5 piatkov, 5 sobdt, 5 ne-
diel'. Toto sa stava jedenkrat za 823 rokov. Tento mesiac je peniazny. Posli tato spravu 8
dobrym I'udom a 0 4 dni dostane$ vel'a penazi. Je to podl'a feng shui. Ak tto spravu ne-
posles, tak si nechas ujst’ Stastie.

Zamysleli ste sa niekedy nad tym, aky typ l'udi je schopny zistit’ suvislosti tohto druhu? Ako

rozmyslaju takito I'udia? Ako a za akych okolnosti na to pridu?

N4jdite si pomocou aplikacie google.com enumeraciu pod nazvom Beauty of Mathematics.

CVICENIE &. 4 — cvigenie na rozvoj logicko-matematickej inteligencie

a) Pracujte v skupinach a otestujte sa. Porovnajte si navzajom odpovede, zdovodnite spravne

odpovede. Pokuste sa vytvorit podobné tlohy v anglickom jazyku. Zadajte svojim Ziakom

tieto ulohy v anglickom jazyku a povzbud'te ich, aby aj oni vytvorili podobné tlohy.

1. V krabici, do ktorej nevidime, je Sest’ Ciernych a Sest’ bielych ponoziek. Kol'ko kusov po-
noziek musime vybrat’, aby sme si boli isti, Ze medzi nimi bude jednofarebny par pono-
ziek?

3?, 67, 8?,12?

2. Ak bezite na okruhovej dradhe Stadidona bezecky zédvod a predbehnete druhého beZca, kol-

ky v poradi budete?
Prvy? Druhy? Treti? Neda sa to urcit™?

3. Viete, ze 3A + B=4B + A. Co je viac? A + B alebo 2B?
A + B? 2B? Obe hodnoty st rovnaké? Neda sa to urcit’?

4. Viete, ze A =2B. Co je viac? A+10 alebo B+20?

A +10? B + 20? Obe hodnoty su rovnaké? Neda sa to urcit’?

25



5. Vyberte dvojicu slov, ktora najlepSie vyznamovo vystihuje vzt'ah slov choroba — liek.
Spina — upratovat’, zlomenina — rontgen, zima — kurenie, smutok — radost’.

6. Doplnte vetu najvhodnejSou dvojicou slov: ,,Niektori z nas ... iné¢ nazory, nez tie, ktoré
sami...“
nedovol'uji — schval'uji, zavrhuju — vymyslia, nepripustaja — zastavaju, vyslovuju — ne-
dovoluju.

7. Tisic kartébnov ulozenych jeden na druhom mé vysku 10 dm. Ako je vysoky jeden karton?
0,1 dm? 1 cm? 0,001 m? 0,1 mm?

8. Dopliite vetu najvhodnejsim slovom: ,,Zmluva je dvojstranny pravny tkon, ktory spociva
Vv sthlase oboch stran s jej obsahom, ¢im sa medzi nimi ... ur€ity pravny vztah.
Zaklada? Zahajuje? Iniciuje? Predpoklada?

9. PismenaJ, D, T, C, P, S st zoradené podla uréitého principu. Aké pismeno bude nasledo-
vat’?
S?M? F? J?

10. Jedno ¢islo do tejto skupiny ¢isel nepatri: 3, 7, 11, 15, 19, 23. Ktor¢ je to ¢islo?
3?7 157 29? Nie je to pravda a vSetky uvedené ¢isla patria do jednej skupiny?

b) Ak sa vam podari vyriesit’ tento priklad/rébus, ktorého rieSenie je na prvy pohlad zlozité,

avsak opak je pravdou, mali by ste sa nachadzat’ v rovine IQ prevysujicej ¢islo 120.

Ked

2+3=10
7+2=63
6+5=066
8 +4 =096,

kol’ko je potom
9+7=7?7?

CVICENIE &. 5

Cvicenie na rozvoj logickej inteligencie v anglickom jazyku. Niektori Ziaci vytvoria graf,
niektori usporiadaji vyroky za sebou vo forme kruhu tak, aby posledny vyrok kruh uzatvaral.
The circle of poverty

Sometimes poor people might live in an elf-struck circle of poverty. When they do not have
enough food, they suffer from the undernourishment (malnourishment). When they are in the

state of malnutrition, they become week and ill. When they are week and ill, they can’t work.
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If they can’t work, they become poorer, because they do not earn any money. This cycle (cir-

culation) is called the circle of poverty.
Task:

How are these facts (thruths) related? Order them according to your opinion (you can draw

a graph or a circle).

© ©o N o gk~ w D PE

Uneducated (illiterate) parents.

Uneducated (illiterate) children become uneducated parents.

Lack of means for children to go to school.

Children do not go to school.

Lack of food for the family.

Uneducated children.

Supply of food of little nutrition.

Unqualified workers who are paid each day they work (daily pay).
Unwell, ill parents and children.

10. Low, unstable income.

11. Lack of means to pay for the doctor.

Logicku inteligenciu ziakov rozvijaju aj tzv. thinking/logic puzzles. Ponukame vam priklady

v anglickom jazyku:

Thinking puzzles — work them out:

1.

A man lives on the twelfth floor of an apartment building. Every morning he takes the lift
down to the lobby and leaves the building. In the evening, he gets to the lift and he goes
the eighth floor and walks up four flights of stairs to his apartment.

What do you think, why does the man do that?

A man walks into a bar and asks for a drink. The bartender pulls out a gun and points it at
him. The man says: "Thank you," and walks out.

What do you think, why did the man say "Thank you"?

A man is found hanging in an otherwise empty locked room with a puddle of water under
his feet.

What do you think, how could the man hang himself without a ladder, chair or table or
any piece of furniture from solid material?

A man drives down the highway at 55 miles per hour. He passes three cars going 70 miles
per hour, then gets pulled over by a police officer and is given a ticket/a fine.

What do you think, why was that man fined by the police?
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Logic puzzles — work them out:

1. Why can’t a person living in England be buried in Scotland?

2. If awoman was born in Italy, raised in Spain, married an Indian, then died in Montenegro,
what is she?

3. How many children does a family have if they have ten sons and each son has one sister?

4. What was the highest mountain in Earth before the Mount Everest was discovered?

5. If you had only one match and entered a dark room containing an oil lamp, a newspaper,
and some kindling wood, what would you light first?

6. There were two very alike women — both teachers at one of the English language semi-
nars. They claimed that they were both born on the same day at the same hour and minute.
They weren’t twins. What could happen? How is it possible?

V ramci rozvoja logickej inteligencie moZete Ziakom ponuknut’ vyriesit' problémovu tlohu.

Napriklad:

PR

Problem solving task:

Imagine you are on a desert island and the only thing you have is a paper clip. How can you
use it? For what? Make a list of activities what you could use a paper clip for:

o

.

o

Pozndmka: Vo Velkej Britanii tvorcovia testov, ktoré sa realizuji na néarodnej Urovni,
vo velkej miere testuju praktické vedomosti vyuzitené v praktickom zivote ziakov. Preto st
mnohé Ulohy zamerané na citatel'ski ¢i matematickll gramotnost’ — na zistovanie stupiia
roznych inteligencii, ich intenzity a prepojenia. Bolo by pre naSich Ziakov prospesné, ak by
slovenski ucitelia anglického jazyka vkladali do testov, ktoré si sami vyrabaju, aj takéto typy

uloh.
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Combined activities for pupils of mainly Musical Intelligence (music in the ELT class-

room)

1. Motivation for various activities of this kind might be some popular/funny/latest songs on
Youtube, e.g.: "The Mom’s Song™ — discussion about your pupils parents’ chores or about
your pupils’ duties; "Vincent van Gogh" — very emotional song, associated with Master’s
paintings and images, "Where the Hell is Matt? " — you can revise geography, capital ci-
ties with your pupils.

2. Chairs: pupils write their favourite word on a piece of paper (a word from a text of a song
or from some vocabulary to revise...) and put it on their chairs. Then the teacher starts
playing music and pupils walk around the classroom. When the music stops, pupils have
to sit on any chair, read the word from the piece of paper and make a question containing
this word.

3. Several-level activity with a song. We have chosen the song about Vincent van Gogh.

a) The first listening to the song with eyes closed. Speaking about the first impression —
is it a sad song? What kind of atmosphere does the song create? What kind of melody
does it have? What is (probably) the song about? We encourage pupils of musical in-
telligence speaking.

b) The second listening of the song with focus on the lyrics. What words did the listeners
chatch? What is the song about?

c) The third listening of the song. Before the listening each pupil gets some pieces/stripes
of paper with a line from the lyrics of the song. When he/she hears their line, they will
put their piece on the floor to put the song together.

d) Everybody can see the lyrics of almost completed song on the floor. Pupils speak
about the content of the song and its meaning, about the message/main idea of the
song.

e) The fourth and last listening of the song, this time with eyes open. At the same time of
playing the song the teacher is showing pupils the paintings of Vincent van Gogh.

f) If there are some pupils of very strong musical intelligence, you can try "karaoke".

Activities for pupils of mainly Bodily-Kinesthetic Intelligence (movement in the ELT
classroom)
1. Shoulder to shoulder, ear to ear, finger to finger, knee to knee — physical activity to re-

lieve stress and clear up your mind.
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2. Hello, how are you? — walk around the class, on Teacher’s clap greet your nearest partner
in different types of mood: happy, sad, excited, tired, bored, ill, embarassed, shy, greeting
somebody important...

3. 1 in a mime. Mime some information about you, e.g. your yesterday activity (What did
you do yesterday?), your future activity (What are you going to do tomorrow?), mime
your likes or dislikes (What is your favourite food/activity? What is your least favourite
food/activity?).

4. Running Dictation. It is a great way to enliven a tired class. Use your own short text or
the authentic English text.

Variant A: cut the text into sentences and place them around the room. Split the class into
groups or pairs. Each group must have one runner and a designated writer. The runner has
to go around the room and read the sentences — commiting them to memory. Runners are
not allowed to touch the paper, take the paper back to the group or shout the sentence
across the room. Once they think they can remember the sentence, they return to the group
and repeat to them what it said. The writer of the group writes down the sentence as it is
dictated. If the runner forgets part of the sentence, they are allowed to go back to the paper
and re-read it. The group can then elect another runner and a writer and they have to find
another sentence. The group then has to put the sentences in the correct order.

Variant B: put the whole text of 15 — 20 sentences on 4 pieces of paper and stick each of
them on each of the four walls in the classroom. The text of the dictation should contain
the information you wish your pupils to learn. Split the class into four groups of four peo-
ple, each group must have the same number of runners, one designated writer and one per-
son to check the spelling. The first runner runs to his group’ paper, reads and tries to re-
member the first sentence, runs back and dictates the sentence to the writer. Meanwhile,
the second runner runs to the paper, reads the second sentence, runs back and dictates it to
the writer. Meanwhile, the third runner runs... If the first runner feels, that something is
not correct with the first sentence in the dictation, he runs to the paper, checks it and asks
the writer to correct the mistake. At the same time he reads the fourth sentence of the text
on the wall and dictates it to the writer. The person who checks spelling, cooperates with
the writer sitting beside him or her all the time. The winner is the group that finishes writ-

ing the whole text first. The spelling must be correct, the text must be legible/readable.
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ULOHA &. 8

Otestujte sa. K akému dominantnému typu inteligencie patrite vy sami? Ovplyviiuje vas typ
inteligencie vasu pracu so ziakmi — pripravu na vyucovaciu hodinu, vyber aktivit ¢i cviceni
z ucebnice, zadavanie domacej pripravy pre ziakov? Myslite pri vaSej praci so ziakmi na ich
schopnosti a zru¢nosti napriklad pri zadavani projektovej prace a umoznite ziakom podiel'at
sa na tvorbe zadania projektu alebo si projekt prisposobujete svojmu typu inteligencie, svojim
schopnostiam a zru¢nostiam? V prilohe F najdete material, ktory vam pomoze zistit,, aky je
vas dominantny typ inteligencie. Precitajte si vSetky jeho Casti, oznacte si vSetky aktivity,
ktoré radi robite a ktoré vam spdsobuju poteSenie. Potom zratajte vSetky znacky pri kazdom

type inteligencie. Najvyssi pocet znaciek by mal ur¢it’ va§ dominantny typ.
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Priloha A

Niektoré metédy a formy prace ucitela cudzieho jazyka, didaktické techniky a pristupy
Vyber vhodnych vyucovacich metod a foriem prace ovplyviluje Struktira/osnova vyucovacej
hodiny, ktora sme si naplanovali. Aby sme eliminovali jednotvarnost’ vyucovania, vyuzivame
Vv nasej pedagogickej praxi celu skalu r6znych vyucovacich metod a foriem prace a rozne di-
daktické pristupy.

V ramci jazykového vzdelavania pouzivame rozne moderné i tradi¢né vyu¢bové metédy, ako
napriklad prednasky, Citanie a analyzy textov, dokumentov a materialov, audioprezentacie,
videoprojekcie, multimedialne a pocitacové prezentacie. Prednasajuci ¢i prezentujica osoba —
ucitel’ alebo ziak — vyuziva viac-menej monologicky Strukturovanu re¢ a az po odprezentova-
ni u¢ebného materialu, ktoré si nevyzaduje aktivnu ucast’ posluchacov, iba pozorné pocuvanie
a pripadné sledovanie obrazového materialu, nasleduje aktivna forma diskusie, dialogu ¢i vza-
jomnej vymeny nazorov medzi viacerymi uciacimi sa. Komunikativny pristup v procese zis-
kavania jazykovych sposobilosti nas Coraz CastejSie nabada k vyuzivaniu participativnych
metod a pristupov, ako su Struktirované ¢i riadené diskusie, brainstormingova metdda, hra-
nie roli v simulovanych situacidch, dramatizcie textov, zazitkové hry spojené s pohybom,
zazitkové hry vo volnej prirode, strategické zazitkové hry pre skupinové rieSenie problému,
bezné stolové a stolové strategické hry atd’.

Nase metody mozu byt slovné — monologického charakteru (vyklad, vysvetlenie, opis, roz-
pravanie, prednéska), dialogické (dialogy roéznych typov — rozhovory dvoch osob, z ktorych
jedna moéze mat’ svoju Cast’ dialdogu ur€ent, vol'ny alebo riadeny rozhovor) S otvorenymi alebo
zatvorenymi otazkami. Praca s uc¢ebnicou, teda s pisanym textom, ma tieZ charakter slovnej
metody, je vSak kombinovand s ndzornymi metddami, ktorych podstatou je pozorovanie
a demonstrovanie. K nazornym metédam v $kolskej praxi patria aj exkurzie — naucné, infor-
mativne ¢1 demonsStrativne. Zdrojom aktivneho ziskavania poznatkov a vedomosti st praktic-
ké metddy, ktoré si vyzaduju aktivnu spolutcast’ alebo 1 tvorbu urcitého produktu, tvoriva
aktivnu ¢innost uciaceho sa.

Kazdi metédu mozeme uskutociiovat’ pomocou rdéznych foriem prace. Pocet Ziakov urcuje, ¢i
je praca frontalna (vietci Ziaci), skupinova alebo individualna. Podla dizky trvania rozlisuje-
me kratkodobé a dlhodobé tulohy, aktivity a ¢innosti. DIhodobé ¢innosti si vyzaduju domysel-
né formy motivacie, obsahuju pripravnl fdzu, maju vacSinou charakter timovej/skupinovej

prace a nemali by sme ich zabudnut’ ohodnotit’ viacerymi spdsobmi: formou sebahodnotenia,
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timového hodnotenia/hodnotenia spoluziakmi, ktori sa na ¢innosti nepodiel’ali a hodnotenia
ucitelom/zadavatel'om ulohy.

Podrla aktivity ziakov rozliSujeme aktivizujuce alebo aktivne formy Ziackej prace a pasivne
formy, akymi st pasivne pocivanie alebo pozorovanie javu ¢i ¢innosti inych.

Cinnosti Ziaka mozu byt uplne alebo do uréitej miery organizované uditefom (prednaska,
vyklad, riadeny rozhovor, riadend diskusia, presné zadanie ulohy) alebo moézu spontanne
vyplynut’ zo situacie vo vychovno-vyucovacom procese (Casto napr. pri metdéde problémové-
ho vykladu, ktory je vlastne dialégom ucitel’'a so ziakmi, pricom ucitel’ kladie také otazky,
ktoré stimuluju kritické myslenie a tvorivost’ ziaka). Kym pri organizovanych formach préace,
napr. pri klasickom vyklade nového uciva, ucitel’ poskytuje ziakom informacie, ktoré Ziaci
prijimaja a spracuvaji prostrednictvom receptorov (informacno-receptivna metoda), pri pou-
ziti formy problémového vykladu sa ziaci aktivne zG¢astiiuju na osvojovani Si novych poznat-
kov. Neriesia vSak samostatne celé lohy, ale iba ich Casti. Pri projektovych a vyskumnych
metodach, ked ucitel’ nacrtne/navrhne problémovu ulohu, si vSak rieSenie ulohy vyzaduje
I objavovanie alebo aj aplikaciu dovtedy neznamych vedomosti a poznatkov. Ak tlohu plni-
me, ide o reproduktivne procesy, ak rieSime problém, vykonavame produktivne procesy
a aktivujeme tvorivé a kritické myslenie nasich ziakov, ktoré vychadza z ich zivotnej situacie
a pomaha im Tl'ah$ie si uc¢ivo osvojit. Problémové ulohy spravidla obsahuju jeden ¢i viac ne-
znamych prvkov, ktoré treba objavit, ale dolezité pravidlo je, Ze napriek tomu, Ze ich rieSenie
je zlozité, musia byt rieSitel'né. Ide skor o hl'adanie spdsobu, ako sa dopracovat’ k vysledku ¢i
k zaveru. Ucitel’ tiez musi zvazit' termin — ¢as, za ktory maja ziaci ulohu vyriesit. Ucitel je
v procese hladania rieSenia facilititorom, pomaha ziakom najst’ spdsob, ktory vedie
k vyrieseniu ulohy. Tento typ tloh napomaha vel'mi efektivne osvojovanie si u¢iva, dochadza
k trvalej$iemu zapaméitavaniu vd’aka aktivnemu pristupu ziaka k poznavaniu nového.

Vo vyucébe anglického jazyka sa hojne vyuziva projektové skupinové ucenie, projektova
praca: je to dlhodoby proces, pri ktorom Ziaci na zdklade zadania najskor zbieraji informa-
cie, pricom vyuzivaji svoje poznatky, potom tieto informéacie triedia, analyzuju a neskor ich
skladaji do nového celku — zist'uju stvislosti, syntetizuju. Pri projektovej praci je dolezité,
aby bolo zadanie jasné a zrozumitel'né a aby Ziaci mali dostatok ¢asu na dokoncenie projektu.
Takato praca je terminovana, vhodna je forma prace vo dvojici alebo v time. Ak ucitel’ pouzi-
va bodové hodnotenie, musi Si ho premysliet’ tak, aby bolo motivujiuce — aj za dodrzanie ter-
minu moze byt prideleny bod. Ak sa rozhodneme pre projektova pracu, nie je vhodné Ziakom
projekty pozbierat’ a 0 dva tyzdne im ozndmit' zndmku bez slovného hodnotenia. Radsej vo-

lime spdsob frontadlneho hodnotenia podl'a vopred znamych kritérii, pricom Ziaci samotni sa
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hodnotenia aktivne zac¢astiiuja. Okrem toho, Ze je vopred znamy spdsob hodnotenia, musime
ziakom dopredu ozndmit’ aj sposob prezentacie projektu. Ak umoznime ziakom prezentovat’
svoj projekt formou prezentacie v MS PowerPoint, je dolezité naudit’ ich, ako maju vyzerat
jednotlivé snimky, aky typ pisma je vhodny, kol’ko textu ma obsahovat’ jedna snimka a kol’ko
snimok ma mat’ celd prezentacia. Uréenim podtu snimok kontrolujeme aj dizku prezentacie.
Text na snimkach nema byt uplny, aby sa dal ¢itat’ — su to iba naznaky, hesla, stru¢né vyjad-
renia, ktoré sluzia ako nadpoved’ toho, co chcem povedat’. Pri projektovej praci Ziaci ¢asto vy-
uzivaju originalne CD nosiCe a plagaty, ktoré vytvaraji vel'mi silné zrakové a sluchové vne-
my a umoznuju ziakom lepSie chapat’ preberané uc¢ivo a rychlejsie a trvalejsie si ho osvojit.
Obl'ibenym spdsobom hl'adania rieSenia je tzv. metéda zazitkového ucenia. Osobny zazitok
sprostredkuje hra, hudba spojena s pohybom, badanie a tvorba, pri ktorych zapajame nielen
zrak a sluch, ale i hmat, chut'a ¢uch. Touto metdodou rozvijame viaceré druhy inteligencii na-
Sich ziakov. (R6znym druhom inteligencii, ako aj aktivitam, ktoré ich rozvijaja, sa budeme
venovat’ neskor.)

Niektori uéitelia robia so ziakmi dramatizacie obrazkovych textov, textov ako celkov alebo
ich Casti a dialégov — ucebnice anglického jazyka ndm poskytuju dostatok pribehov vo forme
komiksov. Medzi inscena¢né metody patri tiez hranie rozpravok a kratke rolové tlohy. Na-
cvik modelovych rolovych uloh v simulovanych pracovnych situaciach hra vyznamnu ulohu
najmé pri priprave ziakov na olympiadu v anglickom jazyku, neskor na maturitna skasku
a samozrejme je to priprava na prirodzeni komunikaciu v cudzom jazyku v réznych zivot-
nych situdciach. Je vel'mi vhodné, ak si Ziaci rolova tlohu sami vymyslia alebo dotvoria ulo-
hu navrhnutt ucitel'om, pricom vychéadzaju zo svojich vlastnych skusenosti. Pri inscena¢nych
metodach je vel'mi dolezité z hl'adiska motivacie Zziakov pracovat’ s textami tematicky bliz-
kymi ich vekovej kategorii. Ani my dospeli nedokazeme relevantne diskutovat’ o témach, kto-
ré nds nezaujimaju, 0 ktorych nemame dostato¢né vedomosti alebo ktoré sit ndm po odbornej
stranke prili§ vzdialené.

Ziaci strednych kol oblubuju tiez vedomostné sut’aZe a kvizy, na ktorych mozeme vyuzit
ucivo inych predmetov, ¢im rozvijame medzipredmetové vztahy. Sit'azné a kvizové otazky
moZzu tiez vytvarat’ Ziaci v ramci domadcej pripravy. Pri sitaziach je dolezité dohodnut’ sa do-
predu na presnom ajasnom sposobe hodnotenia vykonov sitaznych timov a na bodovom
hodnoteni kvizovych otazok.

Medzipredmetové vztahy rozvija a upeviiuje aj znama metoda CLIL (Content and Language
Integrated Learning — obsahovo a jazykovo integrované ucenie), ktora sa pouziva Castejsie

V primarnom nez v sekundarnom vzdelavani. Tato metoda plne integruje vyucbu uciva ako
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daného predmetu, tak aj cudzieho jazyka, ma vyrazny interdisciplindrny charakter, pretoze
dochadza k prepojeniu jazykovej vyucby a vyucovaného predmetu. Jazyk je tu prostriedkom
na vyucbu vzdelavacieho obsahu, a ten sa naopak stava zdrojom na vyucbu jazykov.

Hra ako motiva¢na didakticka metdda je najrozsirenejSou a najefektivnejSou metoédou ucenia
sa deti mladSicho Skolského veku, je v8ak vhodna pre vSetky vekové kategdrie ziakov.
Vo vyssom strednom vzdelavani dbame na to, aby eduka¢né hry mali kooperativny charakter,
aby nabadali ziakov k vzajomnej spolupraci a pomaoci.

V primarnom vzdelavani a v nizs$ich ro¢nikoch sekundarneho vzdelavania ucitelia ¢asto vyu-
zivaju lingvomotoricku metodu (Total Physical Response alebo skratene TPR metodu), kto-
ra vyuziva parajazykové prostriedky (rytmus, intonaciu) a neverbalne sposoby komunikacie
(mimiku, gestikulaciu, kinetiku). Ziaci mladsieho veku si osvojujii cudzi jazyk prostrednic-
tvom pokynov a prikazov ucitel’a, pripadne spoluziaka. Tato metoda sa vyuziva pri dramati-
z4cii textov, imitaciach piesni, hrani scénok, napodobniovani a opakovani pokynov. ReSpektu-
je potrebu striedania vyucovacich aktivit spojenych s pohybom, priCom dochadza k zapajaniu
vsetkych zmyslov ziaka.

Zdanlivo ¢asovo naroc¢nou sa javi metoda prace na stanoviStiach. Ak vsak ucitel vhodne
zapoji do pripravy stanovist ziakov, moze sa tdto metdoda stat’ velmi efektivnou
a motivujucou. Ucitel’ by mal dbat’ na to, aby tllohy na stanovistiach boli r6znorodé, aby zapa-
jali ¢o najviac zmyslov a aby umoznili ziakom rozvinit’ rdzne druhy inteligencii. Pri tejto
metode je dolezita radost’ z objavovania stvislosti a objavovania nového, preto musia zadania
obsahovat’ zname veci, ktoré v procese riesSenia ulohy vedu k novym poznatkom. Idedlne je,
ak su jednotlivé ulohy na stanovistiach akousi skladackou jedného celku — na kazdom stano-
visti skupina ziakov vyriesi Cast’ problému, Cast’ celku.

Vel'mi obl'ibenou a ¢asto vyuzivanou formou prace V nizSom i vy$Som stupni vzdeldvania je
tzv. brainstorming (explézia slov a slovnych spojeni ¢i burka napadov a myslienok suvisia-
cich so zadanou témou), pri ktorom sa naplno prejavi timova praca a prirodzenéd spolupraca.
Velakrat sa stava, ze ked’ jeden Ziak vyslovi slovo, jeho spoluziakom napadnu d’alSie varianty
a tym sa rozsiruje aj povodna téma. Dochadza tak k vzajomnej inspiracii. Pri brainstormingu
je zakazana kritika, zamietnutie slova ¢i myslienky sa uskuto¢iiuje v priatel'skej atmosfére
podporujicej fantaziu a tvorivé myslenie a po vzajomnej dohode. Nejde nam o to, aby sme
vylucili slova, ktoré zdanlivo do vytvorenej databazy tematicky nepatria, ale o to, aby sme
hl'adali nové stvislosti a vztahy medzi navrhnutymi slovami v rdmci zadanej témy. Cielom
tejto metddy a formy prace je ziskat’ co najvacsi pocet slov, slovnych spojeni alebo myslie-

nok, avSak musime dbat’ na to, aby aktivita netrvala dlho a nestala sa nudnou. Rovnako je
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dolezité nepouzivat ju prili§ Casto, aby neviedla k stereotypom, ¢o je opak toho, ¢o chceme
dosiahnut’. V nizSom strednom vzdelavani sa tato forma prace vyuziva najmé pri opakovani
slovnej zasoby, vo vy$Som strednom vzdelavani je brainstorming iba prvym krokom k d’alsej
praci na vyucovacej hodine alebo Startovacim impulzom k zadanej domacej lohe ¢i domace;j
priprave.

Didaktickymi technikami nazyvame akékol'vek cvicenia, aktivity alebo ulohy zo Sirokého
spektra moznosti, ktoré vyuzijeme na realizaciu vzdelavacich ciel'ov (Brown 2001). Optimal-
nymi didaktickymi technikami vo vyucbe cudzich jazykov v primarnom vzdelavani st rozo-
znavanie — vyfarbovanie alebo zorad’ovanie obrazkov; identifikdcia — urCovanie ciel'a ozna-
¢enim, zdvihnutim karticky ¢i dril ako fixacia vzorov. V nizSom strednom vzdelavani k nim
pribada tzv. warm-up ako stimula¢né uvedenie do problematiky, opis obrazka alebo situa-
cie, prednes dialégu alebo rozpravanie, otazky a odpovede, dramatizacia formou scénok
a d’alsie. (Repka 2003).

Didaktickymi formami vzdeldvania st frontdlna praca, skupinovad praca, parova praca
a individualna praca. Pri frontalnych formach pripravy alebo prace ucitel’ pracuje s celou trie-
dou, su vhodné na opakovanie a utvrdzovanie uciva. Nevyhodou je, ze niektori ziaci sa Spo-
liehaju na vykony inych a nie sii motivovani automaticky reagovat’. Tieto formy neposkytuju
ziakom rovnomerny priestor na pouzivanie cudzieho jazyka vo vzajomnej komunikacii. (Ri-
chards, Rodgers 2001). Skupinova praca vytvara prostredie pre sutazivost, aktivitu, tvori-
vost, zodpovednost’, sebahodnotenie, kompenzaciu, zvySuje aktivnu Gc€ast’ Ziakov na hodine,
ucitel’ vystupuje v role facilitatora (Obdrzalek 2003). Parova praca je vhodna na nacvik jed-
noduchych dialogov a fraz uz uvedeného uciva, navodi u zZiakov pocit istoty. Pri tejto forme
prace je potrebné striedanie roli ziakov a intervencia ucitel'a je mozna a vhodna. (Richards,
Rodgers 2001). Individualna praca umoznuje ucitel’'ovi zistit' spatnou vézbou, ¢i bolo zo stra-
ny ziaka ucivo pochopené. Su to napriklad ulohy v pracovnom zoSite, pricom Ziak pracuje
vlastnym tempom, ¢o vSak predstavuje mimoriadnu ¢asovl naro¢nost’ a neposkytuje dostatok

priestoru na pouzivanie cudzieho jazyka. (Richards, Rodgers 2001).

Techniky nacviku ¢itania so zretelom na obsah textu — tzv. "'skimming and scanning”

Web pages, novels, textbooks, manuals, magazines, newspapers and mails are just a few of
the things that people read every day. Skimming and scanning are different techniques/styles
of reading and information processing. The technique we choose depends on the purpose for
reading. We read for enjoyment, information, or to complete a task. If we want to get as much

as possible and detailed information, when we are exploring or reviewing, we are skimming
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a text or a document. If we are searching for particular information, we are scanning a text or
a document. We need to adjust our reading speed and technique depending on our aim and
purpose. Many people consider skimming and scanning search techniques rather than reading
strategies. However, when reading large volumes of information, they may be more practical
than reading.

Skimming is used to quickly identify the main ideas of a text at a speed three to four times
faster than normal reading. People, e.g. university students, often skim when they have lots of
material to read in a limited amount of time.

There are many strategies that can be used when skimming. Some people read headings, sub-
headings, the first and last paragraphs and consider reading the first sentence of each para-
graph.You might also read illustrations first. Skimming works well to find dates, names, and
places. It might be used to review graphs, tables, and charts.

Scanning is a technique we often use when looking up a word in the telephone directory or
dictionary. When you read the newspaper, you are probably not reading it word-by-word.
Instead you are scanning the text. You search for key words or ideas. In most cases, you know
what you are looking for, so you are concentrating on finding a particular answer. Scanning
involves moving your eyes quickly down the page seeking specific words and phrases. Once
you have scanned the document, you might go back and skim it.

When scanning, look for numbers, words in bold, italics, or in a different font size, style, or

colour. Sometimes the author introduces key ideas in the margins.

Priklad rolovej tilohy v simulovanej situacii kombinovanej S nacvikom prekladu do anglické-
ho jazyka.

Simulated role-play (translation of game instructions):

You invited your very good British friend to your house. She stayed at yours’ for 10 days.
On her departure day she went shopping and brought a big box. It was a game. Unfortunately,
the Slovak shop assistant was not able to explain the rules of it to her. She asks you to help
her with translation of the instructions. Your time is very limited, approximately 10 minutes,

because in an hour you will have to give her a lift to the airport. She let you unpack the game.
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Priloha B

The average student spends 45 minutes doing assessment:
10 minutes looking at the assessment,

20 minutes calling his friend,

10 minutes thinking how his teacher doesn’t like children,

5 minutes writing.
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Priloha C

Howard Earl Gardner's (1943) work has been marked by a desire not to just describe the
world but to help to create the conditions to change it (his classic work Frames of Mind and
The theory of multiple intelligences).

It is generally believed that intelligence is something that was inherited and that it can be me-
asured simply via 1Q tests; and that human beings — initially a blank slate, tabula rasa — could
be trained to learn anything which is being presented in an appropriate way. Nowadays an
increasing number of researchers believe precisely the opposite; that there exists a multitude
of intelligences, quite independent of each other; that each intelligence has its own strengths
and constraints (obmedzenia). Human beings are organisms who possess a basic set of intelli-

gences. People have a unique blend of intelligences.

Gardner showed and prooved that at any one time a child may be at very different stages for

example, in number development and spatial/visual maturation.

Howard Gardner — a life

Howard Gardner was born in Scranton, Pennsylvania in 1943. His parents had fled from Niir-
nberg in Germany in 1938 with their three-year old son, Eric. Just prior to Howard Gardner's
birth Eric was killed in a sleighing accident. These two events were not discussed during
Gardner's childhood, but were to have a very significant impact upon his thinking and deve-
lopment. As Howard began to discover the family’s 'secret history' (and Jewish identity) he
started to recognize that he was different both from his parents and from his peers.

Later he went to Harvard University to study history in readiness for a career in the law. Here
he had the opportunity to study under individuals — such as psychoanalyst Erik Erikson, socio-
logist David Riesman, and cognitive psychologist Jerome Bruner — who were creating know-
ledge about human beings. Howard Gardner’s interest in psychology and the social sciences
grew. He was interested in problems of investigating human nature, particularly how human
beings think.

He entered Harvard’s doctoral programme in 1966, and completed his PhD in 1971. He rema-
ined at Harvard, he was a lecturer (1971 — 1986) and then professor in education (1986 — ).

His first major book, The Shattered Mind appeared in 1975 and some fifteen have followed.
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Project Zero provided an environment in which Howard Gardner could begin to explore his
interest in human cognition. The result was Frames of Mind (1983) Howard Gardner’s first
full-length statement of his theory of multiple intelligences.

In Frames of Mind Howard Gardner treated the personal intelligences 'as a piece’. Because of
their close association in most cultures, they are often linked together. However, he still argu-
es that it makes sense to think of two forms of personal intelligence. Gardner claimed that the
seven intelligences rarely operate independently. They are used at the same time and tend to

complement each other as people develop skills or solve problems.
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Priloha D

Verbal-Linguistic Intelligence

Typical jobs where this type of intelligence serves good are writers, lawyers, policemen, phi-
losophers, journalists, politicians, poets, and teachers.

Logical-Mathematical Intelligence

Careers which suit people with this type of intelligence include: scientists, physicists, doctors,
engineers, mathematicians, logicians, economists and philosophers.

Visual-Spatial (vizualno-priestorova) Intelligence

Typical jobs where this type of intelligence serves good are artists, designers and architects.
A spatial person is also good with puzzles.

Bodily-Kinesthetic Intelligence

Careers which suit people with this type of intelligence include athletes, dancers, musicians,
actors, surgeons, doctors, builders, police officers and soldiers.

Musical-Rhythmic Intelligence

This type of intelligence fits to instrumentalists, singers, conductors, disc-jockeys, composers,
orators and writers, especially writers of poems.

Interpersonal Intelligence

Careers which suit people with this type of intelligence include managers, especially sales
managers, politicians, teachers and social workers.

Intrapersonal Intelligence

Typical jobs where this type of intelligence serves good are philosophers, psychologists, theo-
logians, lawyers, and writers.

Naturalistic Intelligence

This type of intelligence fits to naturalists, ZOO workers, farmers and gardeners.

Existential Intelligence

Ideal careers are cosmologist, philosopher.
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Priloha E

Teaching pupils with different types of intelligence

Visual-Spatial Intrapersonal Bodily-Kinesthetic
Intelligence Intelligence Intelligence
Create a story from pictures;
Speaking
Create any environment Create a timeline of the Use gestures to communicate
from the story with objects; | story; the idea of the story;
Listening
Write a story according to
the pictures;
Writing
Create classroom posters; Running dictation;
Illustrate a story;
Reading
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Priloha F

What are my Learning Strengths?

Research shows that all human beings have at least eight different types of intelligence. De-
pending on your background and age, some intelligences are more developed than others.
This activity will help you find out what your strengths are. Knowing this, you can work to
strengthen the other intelligences that you do not use as often.

Verbal-Linguistic Intelligence

| enjoy telling stories and jokes.

| have a good memory for trivia.

| enjoy word games (e.g. Scrabble and puzzles).

| read books just for fun.

| am a good speller (most of the time).

In an argument | tend to use put-downs or sarcasm.

| like talking and writing about my ideas.

If I have to memorize something | create a rhyme or saying to help me remember.
If something breaks and won’t work, | read the instruction book first.
For a group presentation | prefer to do the writing and library research.

Logical-Mathematical Intelligence

| really enjoyed math classes at school and math tasks.

| like logical math puzzles or brain teasers.

| find solving math problems to be fun.

If I have to memorize something | tend to place events in a logical order.

I like to find out how things work.

| enjoy computer and any math games.

| love playing chess and Monopoly.

In an argument, | try to find a fair and logical solution.

If something breaks and won’t work, | look at the pieces and try to figure out how it works.

For a group presentation | prefer to create the charts and graphs.

Visual-Spatial Intelligence

| prefer a map to written directions.
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| daydream a lot.

| enjoy hobbies such as photography.

| like to draw and create.

If I have to memorize something I draw a diagram to help me remember.

| like to doodle on paper whenever | can.

In a magazine, | prefer looking at the pictures rather than reading the text.

In an argument, | try to keep my distance, keep silent or visualize some solution.
If something breaks and won’t work, | tend to study the diagram of how it works.

For a group presentation | prefer to draw all the pictures.

Bodily-Kinesthetic Intelligence

| like sports and games.

My favourite class at school was gym.

| enjoy activities such as woodworking, sewing and building models.

When looking at things, I like touching them.

| have trouble sitting still for any length of time.

| use a lot of body movements when talking.

If I have to memorize something | write it out a number of times until 1 know it.

| tend to tap my fingers or play with my pencil or pen during listening to something.
In an argument | tend to strike out and hit or run away.

If something breaks and won’t work, | tend to play with the pieces to try to fit them together.

For a group presentation | prefer to build a model.

Musical-Rhythmic Intelligence

| enjoy listening to CD’s, DVD’s, MP3 players and the radio.

| tend to hum to myself when working.

| like singing.

| play a musical instrument quite well.

| like to have music playing when doing something (physical work, tidying etc.) or studying.
If I have to memorize something | try to create a rhyme about the event.

In an argument | tend to shout or punch or move in some sort of rhythm.

I can remember the melodies of many songs.

If something breaks and won’t work, | tend to tap my fingers to a beat while | figure it out.

For a group presentation | prefer to put new words to a popular tune or use music.
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Interpersonal Intelligence

| get along well with others.

| like to belong to clubs and organizations.

| have several very close friends.

| like helping to teach people.

I like working with others in groups.

Friends ask my advice because | seem to be a natural leader.

If I have to memorize something | ask someone to quiz me to see if | know it.
In an argument | tend to ask a friend or some person in authority for help.

If something breaks and won’t work, | try to find someone who can help me.

For a group presentation I like helping to organize the group’s efforts.

Intrapersonal Intelligence

I like to work alone without anyone bothering me.

| like to keep a diary.

| like myself (most of the time).

| don’t like crowds.

| know what | am good at and what | am weak at.

| find that | am strong-willed, independent and don’t follow the crowd.

If I have to memorize something | tend to close my eyes and feel the situation.
In an argument | will usually walk away until I calm down.

If something breaks and won’t work, I wonder if it’s worth fixing up.

For a group presentation | like to contribute something that is uniquely mine, often based on

how | feel.

Naturalistic Intelligence

I am keenly aware of my surroundings and of what goes on around me.

I love walking in the woods and looking at the trees and flowers.

| enjoy gardening.

| like collecting things (e.g. rocks, sports cards, stamps, etc.).

| like getting away from the city and enjoy nature.

If I have to memorize something, | tend to organize it into categories.

| like learning the names of living things in our environment, such as flowers, trees or ani-

mals.
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In an argument | tend to compare my oponent to someone or something | have read or heard
about and react accordingly.

If something breaks down and won’t work, | look around me to try and see what | can find to
fix the problem.

For a group presentation | prefer to organize and classify the information into categories so it

makes sense.

Total score:

Verbal-Linguistic Intelligence

Logical-Mathematical Intelligence

Visual-Spatial Intelligence

Bodily-Kinesthetic Intelligence

Musical-Rhythmic Intelligence

Interpersonal Intelligence

Intrapersonal Intelligence

Naturalistic Intelligence

48



	Stránka 6

